CHILD NOT USING PHRASES

THE JOURNEY OF A CHILD'S DEVELOPMENT IS FILLED WITH FASCINATING MILESTONES, AND UNDERSTANDING EACH ONE IS CRUCIAL
FOR PARENTS AND CAREGIVERS. ONE AREA THAT CAN SOMETIMES CAUSE CONCERN IS WHEN A CHILD IS NOT USING PHRASES. THIS
OBSERVATION, WHILE POTENTIALLY WORRYING, OFTEN REQUIRES A DEEPER UNDERSTANDING OF SPEECH AND LANGUAGE
DEVELOPMENT TO NAVIGATE EFFECTIVELY. THIS ARTICLE AIMS TO PROVIDE A COMPREHENSIVE GUIDE TO UNDERSTANDING WHY A
CHILD MIGHT NOT BE USING PHRASES, EXPLORING TYPICAL DEVELOPMENTAL TIMELINES, IDENTIFYING POTENTIAL RED FLAGS, AND
OUTLINING STRATEGIES THAT CAN SUPPORT THEIR COMMUNICATION PROGRESS. WE WILL DELVE INTO THE NUANCES OF EARLY
LANGUAGE ACQUISITION, DISCUSS THE SIGNIFICANCE OF UNDERSTANDING VERSUS SPEAKING, AND OFFER PRACTICAL ADVICE FOR
FOSTERING A LANGUAGE-RICH ENVIRONMENT.
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UNDERSTANDING T YPICAL LANGUAGE MILESTONES

THE DEVELOPMENT OF SPOKEN LANGUAGE IS A COMPLEX PROCESS THAT UNFOLDS OVER TIME, WITH INDIVIDUAL CHILDREN
PROGRESSING AT THEIR OWN PACE. WHILE THERE'S A GENERAL TIMELINE, IT'S IMPORTANT TO REMEMBER THAT VARIABILITY IS
NORMAL. UNDERSTANDING THESE MILESTONES PROVIDES A BASELINE FOR ASSESSING A CHILD'S COMMUNICATION ABILITIES. EARLY
STAGES OF LANGUAGE DEVELOPMENT ARE CHARACTERIZED BY BABBLING, COOING, AND SINGLE-WORD UTTERANCES. THeSE
FOUNDATIONAL SOUNDS AND WORDS ARE THE BUILDING BLOCKS FOR MORE COMPLEX LANGUAGE STRUCTURES.

BY AROUND 18 MONTHS, MANY TODDLERS ARE BEGINNING TO COMBINE TWO WORDS, SUCH AS “MORE MILK” OR “MAMA GO.”
THIS EMERGENT TWO-WORD SPEECH IS A SIGNIFICANT STEP TOWARDS USING PHRASES. THESE EARLY COMBINATIONS OFTEN
EXPRESS A DESIRE, A LABEL, OR A SIMPLE ACTION. THE ABILITY TO STRING WORDS TOGETHER INDICATES A GROWING
UNDERSTANDING OF SYNTAX AND THE RELATIONSHIP BETWEEN WORDS IN CONVEYING MEANING. THIS IS A CRUCIAL PRECURSOR TO
THE DEVELOPMENT OF LONGER, MORE GRAMMATICALLY COMPLEX PHRASES.

AS CHILDREN APPROACH THEIR SECOND BIRTHDAY AND BEYOND, THE LENGTH AND COMPLEXITY OF THEIR UTTERANCES TYPICALLY
INCREASE. THEY START USING THREE-WORD PHRASES AND EVENTUALLY FORM SIMPLE SENTENCES. THIS PROGRESSION IS NOT
ALWAYS LINEAR, SOME CHILDREN MAY HAVE PERIODS OF RAPID LANGUAGE GROWTH FOLLOWED BY PLATEAUS. FACTORS SUCH
AS EXPOSURE TO LANGUAGE, OPPORTUNITIES FOR INTERACTION, AND COGNITIVE DEVELOPMENT ALL PLAY A ROLE IN THIS
INTRICATE PROCESS. RECOGNIZING THESE TYPICAL STAGES HELPS PARENTS DIFFERENTIATE BETWEEN A SLIGHT DELAY AND A MORE
SIGNIFICANT CONCERN.

WHY IsN'T My CHILD UsING PHRASES?

SEVERAL FACTORS CAN CONTRIBUTE TO A CHILD NOT USING PHRASES AT THE EXPECTED DEVELOPMENTAL STAGE. ONE OF THE
MOST COMMON REASONS IS SIMPLY THAT THEY HAVEN'T REACHED THAT PARTICULAR MILESTONE YET. EVERY CHILD DEVELOPS
AT THEIR OWN RHYTHM, AND SOME MAY BE MORE FOCUSED ON RECEPTIVE LANGUAGE (UNDERSTANDING) BEFORE THEY BECOME
CONFIDENT WITH EXPRESSIVE LANGUAGE (SPEAKING IN PHRASES). IT IS ESSENTIAL TO ASSESS A CHILD'S OVERALL
COMMUNICATION PROFILE, NOT JUST THEIR PHRASE USAGE.

ANOTHER SIGNIFICANT FACTOR IS THE CHILD'S ENVIRONMENT. A CHILD WHO IS NOT EXPOSED TO A RICH LANGUAGE
ENVIRONMENT, WITH PLENTY OF OPPORTUNITIES FOR CONVERSATION, READING, AND SINGING, MAY TAKE LONGER TO DEVELOP
PHRASE-BASED COMMUNICATION. LIMITED OPPORTUNITIES FOR INTERACTION OR A LACK OF CONSISTENT VERBAL ENGAGEMENT



CAN SLOW DOWN THE ACQUISITION PROCESS. CHILDREN LEARN LANGUAGE BY HEARING IT AND BY BEING ENCOURAGED TO USE IT
IN MEANINGFUL CONTEXTS.

(UNDERLYING DEVELOPMENTAL DIFFERENCES CAN ALSO PLAY A ROLE. CONDITIONS SUCH AS SPEECH AND LANGUAGE DELAYS,
AUDITORY PROCESSING DIFFICULTIES, OR EVEN BROADER DEVELOPMENTAL CHALLENGES CAN IMPACT A CHILD'S ABILITY TO FORM
AND USE PHRASES. SOMETIMES/ A CHILD MIGHT UNDERSTAND LANGUAGE PERFECTLY WELL BUT STRUGGLE WITH THE MOTOR
PLANNING OR SEQUENCING REQUIRED TO PRODUCE SPOKEN WORDS IN A PHRASE. IT'S ALSO IMPORTANT TO CONSIDER POTENTIAL
HEARING IMPAIRMENTS, AS EVEN MILD HEARING LOSS CAN SIGNIFICANTLY AFFECT SPEECH DEVELOPMENT.

DeLAYED EXPRESSIVE LANGUAGE DEVELOPMENT

DELAYED EXPRESSIVE LANGUAGE DEVELOPMENT IS A BROAD TERM THAT ENCOMPASSES A CHILD'S DIFFICULTY IN PRODUCING
SPOKEN LANGUAGE. W/HEN A CHILD IS NOT USING PHRASES, IT CAN BE AN INDICATOR OF THIS DELAY. THIS DOESN'T NECESSARILY
MEAN THERE'S AN UNDERLYING PROBLEM, BUT RATHER THAT THE EXPRESSIVE COMPONENT OF LANGUAGE IS DEVELOPING MORE
SLOWLY THAN ANTICIPATED. THIS CAN MANIFEST AS A LIMITED VOCABULARY, DIFFICULTY WITH WORD RETRIEVAL, OR THE
CONTINUED USE OF SINGLE WORDS WHEN TWO~WORD COMBINATIONS ARE EXPECTED.

[T IS CRUCIAL TO DIFFERENTIATE BETWEEN A CHILD WHO IS SIMPLY QUIET AND ONE WHO IS STRUGGLING TO COMMUNICATE THEIR
NEEDS AND THOUGHTS VERBALLY. A CHILD WITH DELAYED EXPRESSIVE LANGUAGE MAY STILL BE DEVELOPING THEIR
UNDERSTANDING OF LANGUAGE, BUT THE OUTPUT IS LAGGING. THIS CAN BE FRUSTRATING FOR THE CHILD AND CAN IMPACT THEIR
SOCIAL INTERACTIONS AND ABILITY TO PARTICIPATE IN ACTIVITIES.

THE UNDERLYING CAUSES OF DELAYED EXPRESSIVE LANGUAGE ARE VARIED AND CAN RANGE FROM ENVIRONMENTAL FACTORS TO
MORE INTRINSIC DEVELOPMENTAL ISSUES. A THOROUGH ASSESSMENT IS OFTEN NEEDED TO PINPOINT THE SPECIFIC REASONS AND
TO DEVELOP AN APPROPRIATE INTERVENTION PLAN. EARLY IDENTIFICATION AND SUPPORT ARE KEY TO HELPING THESE CHILDREN
CATCH UP AND REACH THEIR FULL COMMUNICATION POTENTIAL.

ReCePTIVE VS. EXPRESSIVE LANGUAGE DISCREPANCIES

A SIGNIFICANT ASPECT TO CONSIDER WHEN A CHILD IS NOT USING PHRASES IS THE DIFFERENCE BETWEEN THEIR RECEPTIVE AND
EXPRESSIVE LANGUAGE SKILLS. RECEPTIVE LANGUAGE REFERS TO A CHILD'S ABILITY TO UNDERSTAND SPOKEN LANGUAGE, WHILE
EXPRESSIVE LANGUAGE IS THEIR ABILITY TO PRODUCE SPOKEN WORDS AND PHRASES. |T IS NOT UNCOMMON FOR CHILDREN TO
HAVE STRONGER RECEPTIVE SKILLS THAN EXPRESSIVE SKILLS, ESPECIALLY IN THE EARLY STAGES OF LANGUAGE DEVELOPMENT.

A CHILD MIGHT UNDERSTAND A WIDE RANGE OF WORDS AND EVEN SIMPLE INSTRUCTIONS BUT STRUGGLE TO PUT THOSE WORDS
TOGETHER TO FORM THEIR OWN THOUGHTS OR REQUESTS. FOR EXAMPLE, THEY MIGHT BE ABLE TO FOLLOW DIRECTIONS LIKE
“GIVE ME THE BALL” BUT ONLY SAY “BALL” WHEN THEY WANT IT. THIS DISCREPANCY IS OFTEN A NORMAL PART OF
DEVELOPMENT, BUT A SIGNIFICANT GAP CAN SOMETIMES BE AN EARLY INDICATOR OF A LANGUAGE DISORDER.

W/HEN ASSESSING A CHILD WHO IS NOT USING PHRASES, IT IS VITAL TO EVALUATE BOTH THEIR UNDERSTANDING AND THEIR
ABILITY TO COMMUNICATE. A SPEECH-LANGUAGE PATHOLOGIST CAN ADMINISTER STANDARDIZED TESTS TO ACCURATELY
MEASURE BOTH RECEPTIVE AND EXPRESSIVE LANGUAGE SKILLS AND DETERMINE IF THERE IS A SIGNIFICANT IMBALANCE. ADDRESSING
THIS IMBALANCE IS KEY TO FOSTERING OVERALL COMMUNICATION COMPETENCE.

ENVIRONMENTAL AND SoclAL FACTORS

THE ENVIRONMENT IN WHICH A CHILD GROWS AND DEVELOPS PLAYS A PROFOUND ROLE IN THEIR LANGUAGE ACQUISITION. A LACK
OF CONSISTENT AND RICH LANGUAGE EXPOSURE CAN SIGNIFICANTLY IMPACT A CHILD'S PROGRESS, INCLUDING THEIR ABILITY TO
FORM AND USE PHRASES. THIS CAN OCCUR IN HOUSEHOLDS WHERE THERE IS LESS VERBAL INTERACTION, WHERE PARENTS OR
CAREGIVERS MAY HAVE COMMUNICATION CHALLENGES THEMSELVES, OR WHERE SCREEN TIME PREDOMINATES OVER FACE-TO-FACE



CONVERSATIONS.

SOCIAL FACTORS ARE ALSO CRITICAL. CHILDREN LEARN LANGUAGE THROUGH INTERACTION WITH OTHERS. IF A CHILD HAS
LIMITED OPPORTUNITIES TO ENGAGE IN BACK=AND~FORTH COMMUNICATION, SUCH AS WITH PEERS OR ADULTS, THEIR
MOTIVATION AND PRACTICE IN USING LANGUAGE IN MEANINGFUL WAYS MAY BE REDUCED. SOCIAL WITHDRAWAL OR SHYNESS CAN
ALSO INADVERTENTLY LIMIT A CHILD'S ATTEMPTS TO COMMUNICATE, EVEN IF THEY HAVE THE LINGUISTIC CAPACITY.

CREATING A LANGUAGE-RICH ENVIRONMENT INVOLVES ACTIVELY ENGAGING WITH THE CHILD, TALKING ABOUT DAILY ACTIVITIES,
READING BOOKS TOGETHER, SINGING SONGS, AND PROVIDING OPPORTUNITIES FOR THEM TO EXPRESS THEMSEL VES. ENCOURAGING
AND RESPONDING POSITIVELY TO THEIR COMMUNICATION ATTEMPTS, EVEN IF THEY ARE NON-VERBAL OR SINGLE WORDS, IS
CRUCIAL FOR BUILDING THEIR CONFIDENCE AND ENCOURAGING THE USE OF MORE COMPLEX LANGUAGE, INCLUDING PHRASES.

Rep FLAGS To WATCH For

\W/HILE DEVELOPMENTAL TIMELINES OFFER A GUIDE, CERTAIN RED FLAGS SHOULD PROMPT PARENTS TO SEEK FURTHER ASSESSMENT.
[F A CHILD CONSISTENTLY FAILS TO MEET EXPECTED LANGUAGE MILESTONES, ESPECIALLY IN TERMS OF PHRASE USE, IT's

IMPORTANT TO PAY ATTENTION. WHILE OCCASIONAL REGRESSIONS OR SLOWER PROGRESS CAN BE NORMAL, PERSISTENT DELAYS
W ARRANT PROFESSIONAL EVALUATION. EARLY DETECTION OF POTENTIAL ISSUES CAN LEAD TO MORE EFFECTIVE INTERVENTIONS,

BEYOND JUST THE ABSENCE OF PHRASES, OTHER SIGNS MIGHT INDICATE A NEED FOR CONCERN. A LACK OF ENGAGEMENT IN
COMMUNICATIVE INTERACTIONS, LIMITED USE OF GESTURES TO SUPPORT COMMUNICATION, OR A NOTICEABLE DECLINE IN
PREVIOUSLY ACQUIRED LANGUAGE SKILLS CAN BE SIGNIFICANT. A CHILD WHO SEEMS TO UNDERSTAND VERY LITTLE OF WHAT IS
BEING SAID TO THEM, DESPITE EFFORTS TO COMMUNICATE, IS ALSO A CAUSE FOR ATTENTION.

IT IS ALSO IMPORTANT TO OBSERVE THE CHILD'S OVERALL DEVELOPMENT. IF DIFFICULTIES WITH LANGUAGE ARE ACCOMPANIED
BY OTHER DEVELOPMENTAL DELAYS IN MOTOR SKILLS, SOCIAL INTERACTION, OR COGNITIVE ABILITIES, A MORE COMPREHENSIVE
EVALUATION IS RECOMMENDED. TRUSTING PARENTAL INSTINCTS IS ALSO VALUABLE; IF SOMETHING FEELS CONSISTENTLY “ore”
REGARDING A CHILD'S COMMUNICATION, IT'S ALWAYS WISE TO CONSULT WITH A HEALTHCARE PROFESSIONAL.

LAck oF INTENTIONAL COMMUNICATION

A CRITICAL RED FLAG IS A LACK OF INTENTIONAL COMMUNICATION. THIS REFERS TO A CHILD'S FAILURE TO USE GESTURES,
SOUNDS, OR WORDS WITH THE PURPOSE OF CONVEYING A MESSAGE, REQUESTING SOMETHING, OR GAINING ATTENTION. W/HILE
VERY YOUNG INFANTS COMMUNICATE THEIR NEEDS THROUGH CRYING, OLDER BABIES AND TODDLERS TYPICALLY BEGIN TO USE
MORE DELIBERATE FORMS OF COMMUNICATION, SUCH AS POINTING, REACHING, OR MAKING SPECIFIC SOUNDS TO GET A DESIRED
OUTCOME.

IF A CHILD IS NOT USING PHRASES AND ALSO DEMONSTRATES A LIMITED USE OF THESE INTENTIONAL PRE-VERBAL COMMUNICATION
STRATEGIES, IT CAN SUGGEST A BROADER CHALLENGE WITH COMMUNICATIVE INTENT. THIS MEANS THE CHILD MAY NOT BE
MOTIVATED TO CONNECT WITH OTHERS THROUGH COMMUNICATION OR MAY NOT UNDERSTAND THAT THEIR ACTIONS CAN
INFLUENCE THEIR ENVIRONMENT. THIS GOES BEYOND JUST NOT USING WORDS OR PHRASES; IT’S ABOUT THE FUNDAMENTAL DRIVE
TO COMMUNICATE.

OBSERVING A CHILD'S INTERACTIONS CAN REVEAL THIS. ARE THEY LOOKING AT YOU WHEN THEY WANT SOMETHING? DO THEY
POINT TO OBJECTS OF INTEREST? DO THEY USE GESTURES LIKE WAVING GOODBYE OR SHAKING THEIR HEAD? A CONSISTENT
ABSENCE OF THESE INTENTIONAL ACTS, ALONGSIDE A LACK OF PHRASE USE, IS A SIGNIFICANT INDICATOR THAT PROFESSIONAL
ASSESSMENT IS WARRANTED.



LiMITED VOCABULARY SIzE

A CHILD'S VOCABULARY SIZE IS A DIRECT PREDICTOR OF THEIR ABILITY TO FORM PHRASES. IF A CHILD IS NOT USING PHRASES, IT
IS OFTEN PRECEDED BY OR ACCOMPANIED BY A SIGNIFICANTLY LIMITED VOCABULARY OF SINGLE WORDS. W/HILE CHILDREN
DEVELOP AT DIFFERENT RATES, THERE ARE GENERAL EXPECTATIONS FOR THE NUMBER OF WORDS A TODDLER SHOULD BE USING AT
DIFFERENT AGES. FOR EXAMPLE, BY 18 MONTHS, MANY TODDLERS HAVE A VOCABULARY OF AROUND 10-20 WORDS, AND BY
24 MONTHS, THIS NUMBER TYPICALLY INCREASES TO 50- 100 WORDS OR MORE.

A CHILD WHO, PAST 18-24 MONTHS, STILL HAS A VOCABULARY OF FEWER THAN 10-20 CONSISTENTLY USED WORDS MAY BE
AT RISK FOR A LANGUAGE DELAY. THIS LIMITED WORD BANK DIRECTLY RESTRICTS THEIR ABILITY TO COMBINE WORDS INTO
MEANINGFUL PHRASES. THE FEWER WORDS THEY HAVE TO DRAW UPON, THE LESS LIKELY THEY ARE TO SPONTANEOUSLY
GENERATE TWO-WORD OR MULTI-WORD UTTERANCES.

IT'S IMPORTANT TO DISTINGUISH BETWEEN A CHILD WHO HAS A SMALL VOCABULARY BUT IS ACTIVELY LEARNING AND
EXPANDING IT, VERSUS A CHILD WHOSE VOCABULARY APPEARS TO BE STAGNANT. PARENTS CAN KEEP TRACK OF THEIR CHILD'S
WORD USE. |F THE VOCABULARY GROWTH SEEMS SIGNIFICANTLY SLOWER THAN EXPECTED, OR IF THE CHILD IS NOT ATTEMPTING
TO COMBINE KNOWN WORDS, THIS IS A RED FLAG TO DISCUSS WITH A PEDIATRICIAN OR SPEECH-LANGUAGE PATHOLOGIST.

DIFFICULTY WITH SOCIAL INTERACTION

L ANGUAGE DEVELOPMENT AND SOCIAL INTERACTION ARE INTRINSICALLY LINKED. CHILDREN LEARN LANGUAGE THROUGH SOCIAL
EXCHANGES AND DEVELOP LANGUAGE SKILLS TO BETTER ENGAGE SOCIALLY. |[F A CHILD IS NOT USING PHRASES, AND THIS IS
COUPLED WITH DIFFICULTIES IN SOCIAL INTERACTION, IT CAN POINT TO A MORE COMPLEX DEVELOPMENTAL CONCERN. THESE
SOCIAL CHALLENGES MIGHT INCLUDE LIMITED EYE CONTACT, DIFFICULTY ENGAGING IN RECIPROCAL PLAY, OR A LACK OF INTEREST
IN INTERACTING WITH PEERS OR ADULTS.

A CHILD WHO STRUGGLES TO INITIATE OR MAINTAIN SOCIAL INTERACTIONS MAY HAVE LESS MOTIVATION TO DEVELOP AND USE
LANGUAGE FOR COMMUNICATION. THEY MIGHT SEEM MORE INTERESTED IN SOLITARY PLAY OR HAVE DIFFICULTY UNDERSTANDING
SOCIAL CUES. THIS CAN CREATE A CYCLE WHERE A LACK OF SOCIAL ENGAGEMENT LEADS TO REDUCED LANGUAGE PRACTICE,
FURTHER HINDERING PHRASE DEVELOPMENT.

CONVERSELY, DIFFICULTIES WITH LANGUAGE ITSELF CAN LEAD TO SOCIAL WITHDRAWAL. IF A CHILD CANNOT EFFECTIVELY
COMMUNICATE THEIR NEEDS OR JOIN IN PLAY, THEY MAY BECOME FRUSTRATED AND DISENGAGE FROM SOCIAL SITUATIONS. THIS IS
WHY OBSERVING A CONSTELLATION OF SYMPTOMS, INCLUDING CHALLENGES WITH LANGUAGE AND SOCIAL INTERACTION, IS
CRUCIAL FOR IDENTIFYING POTENTIAL DEVELOPMENT AL NEEDS.

STRATEGIES TO ENCOURAGE PHRASE USE

FOSTERING A CHILD'S ABILITY TO USE PHRASES INVOLVES CREATING A SUPPORTIVE AND ENGAGING ENVIRONMENT THAT
ENCOURAGES COMMUNICATION. PARENTS AND CAREGIVERS PLAY A VITAL ROLE IN MODELING LANGUAGE AND PROVIDING
OPPORTUNITIES FOR PRACTICE. THESE STRATEGIES ARE NOT ABOUT PRESSURE BUT ABOUT MAKING LANGUAGE LEARNING FUN AND
MEANINGFUL FOR THE CHILD.

ONE OF THE MOST EFFECTIVE STRATEGIES IS TO CONSISTENTLY MODEL LANGUAGE YOURSELF. T ALK TO YOUR CHILD
THROUGHOUT THE DAY, DESCRIBING WHAT YOU ARE DOING, WHAT THEY ARE DOING, AND WHAT YOU SEE AROUND YOU. Use
CLEAR, SIMPLE LANGUAGE AND REPEAT IMPORTANT WORDS AND PHRASES. THIS CONSTANT EXPOSURE TO LANGUAGE IN CONTEXT
HELPS CHILDREN LEARN NE\W VOCABULARY AND UNDERSTAND HOW WORDS ARE PUT TOGETHER.

ANOTHER KEY APPROACH IS TO CREATE OPPORTUNITIES FOR THE CHILD TO COMMUNICATE. THIS INVOLVES PAUSING DURING
ACTIVITIES, OFFERING CHOICES, AND WAITING EXPECTANTLY FOR THEIR RESPONSE. \W/HEN THE CHILD ATTEMPTS TO



COMMUNICATE, WHETHER WITH A SINGLE WORD, A GESTURE, OR A SOUND, RESPOND ENTHUSIASTICALLY AND EXPAND ON THEIR
UTTERANCE. THIS POSITIVE REINFORCEMENT ENCOURAGES THEM TO TRY MORE COMPLEX FORMS OF COMMUNICATION.

MODELING AND EXPANSION

MODELING AND EXPANSION ARE POWERFUL TECHNIQUES FOR ENCOURAGING PHRASE USE. MODELING INVOLVES DEMONSTRATING
THE DESIRED LANGUAGE BEHAVIOR FOR THE CHILD. FOR INSTANCE, IF YOUR CHILD POINTS TO A BANANA AND SAYS “NANA,” You
CAN MODEL THE PHRASE BY SAYING, “YES, THAT'S A BANANA! YOU WANT THE BANANA.” THIS PROVIDES THE CORRECT
PRONUNCIATION AND EXPANDS ON THEIR SINGLE-WORD UT TERANCE.

EXPANSION IS A STRATEGY WHERE YOU TAKE A CHILD'S UTTERANCE AND ADD ONE OR TWO WORDS TO IT TO MAKE IT
GRAMMATICALLY CORRECT OR MORE COMPLETE. IF A CHILD SAYS “DOG,” YOU MIGHT EXPAND IT TO “YES, A BIG DOG!” OR " THE
DOG IS RUNNING.” THIS TECHNIQUE HELPS CHILDREN LEARN SENTENCE STRUCTURE AND VOCABULARY WITHOUT CORRECTING THEM
DIRECTLY, WHICH CAN BE DISCOURAGING.

THE KEY TO SUCCESSFUL MODELING AND EXPANSION IS TO BE CONSISTENT AND RESPONSIVE. W AIT FOR YOUR CHILD TO INITIATE
COMMUNICATION OR SHOW INTEREST, AND THEN USE THESE TECHNIQUES TO BUILD UPON THEIR EFFORTS. THIS CREATES A
POSITIVE FEEDBACK LOOP WHERE THE CHILD FEELS MOTIVATED TO COMMUNICATE MORE BECAUSE THEY ARE UNDERSTOOD AND
THEIR LANGUAGE SKILLS ARE BEING NURTURED.

CREATING A LANGUAGE-RICH ENVIRONMENT

A LANGUAGE-RICH ENVIRONMENT IS ONE WHERE LANGUAGE IS USED FREQUENTLY, MEANINGFULLY, AND INTERACTIVELY. THis
MEANS MORE THAN JUST TALKING AT THE CHILD, IT INVOLVES ENGAGING THEM IN CONVERSATIONS, READING ALOUD, SINGING
SONGS, AND PLAYING GAMES THAT INVOLVE LANGUAGE. THE MORE LANGUAGE A CHILD IS EXPOSED TO IN A POSITIVE CONTEXT,
THE MORE LIKELY THEY ARE TO ABSORB AND USE IT.

THIS CAN BE IMPLEMENTED IN VARIOUS WAYS:

o NARRATE DAILY ACTIVITIES: T ALK ABOUT WHAT YOU ARE COOKING, WHAT YOU ARE CLEANING, OR WHAT YOU ARE
SEEING ON A WALK.

® READ BOOKS TOGETHER DAILY: POINT TO PICTURES, ASK QUESTIONS, AND ENCOURAGE THE CHILD TO POINT AND NAME
OBJECTS.

® SING SONGS AND RECITE RHYMES: THESE OFTEN HAVE REPETITIVE PHRASES AND PREDICTABLE PATTERNS THAT AID
LANGUAGE LEARNING.

e PLAY INTERACTIVE GAMES: GAMES THAT INVOLVE TAKING TURNS, NAMING OBJECTS, OR FOLLOWING SIMPLE
INSTRUCTIONS ARE EXCELLENT FOR LANGUAGE PRACTICE.

o OFFER CHOICES: PRESENTING CHOICES (”DO YOU WANT THE RED CAR OR THE BLUE CAR?”) ENCOURAGES THE CHILD TO
VOCALIZE THEIR PREFERENCE USING \WORDS OR PHRASES.

THE GOAL IS TO MAKE LANGUAGE LEARNING AN INTEGRATED PART OF EVERYDAY LIFE. BY ACTIVELY INVOLVING THE CHILD IN
VERBAL INTERACTIONS AND PROVIDING A CONSTANT STREAM OF LANGUAGE, PARENTS AND CAREGIVERS CAN SIGNIFICANTLY
SUPPORT THEIR JOURNEY TOWARDS USING PHRASES AND MORE COMPLEX SENTENCES.



ENCOURAGING COMMUNICATION ATTEMPTS

EVERY ATTEMPT A CHILD MAKES TO COMMUNICATE, NO MATTER HOW SMALL, SHOULD BE ACKNOWLEDGED AND ENCOURAGED.
THIS INCLUDES GESTURES, SOUNDS, AND EVEN EYE CONTACT WITH A SPECIFIC INTENTION. WHEN A CHILD IS NOT USING PHRASES,
FOCUSING ON REINFORCING THESE EARLY COMMUNICATION ATTEMPTS IS CRUCIAL. POSITIVE REINFORCEMENT HELPS BUILD THEIR
CONFIDENCE AND MOTIVATES THEM TO TRY MORE COMPLEX FORMS OF EXPRESSION.

\W/HEN YOUR CHILD TRIES TO COMMUNICATE, BE SURE TO RESPOND PROMPTLY AND ENTHUSIASTICALLY. [F THEY POINT TO A TOY
AND MAKE A SOUND, ACKNOWLEDGE IT BY NAMING THE TOY (“OH, YOU WANT THE BALL!") OR BY ASKING A CLARIFYING
QUESTION (“Do YOU WANT THE BALLP”). THIS SHOWS THEM THAT THEIR EFFORTS ARE HEARD AND VALUED, AND IT PROVIDES
THEM WITH THE LANGUAGE TO EXPRESS THEIR DESIRE MORE CLEARLY.

AVOID PRESSURING THE CHILD TO SPEAK OR MAKING THEM FEEL ANXIOUS ABOUT THEIR COMMUNICATION. |NSTEAD, CREATE A
PLAYFUL AND SUPPORTIVE ATMOSPHERE WHERE THEY FEEL SAFE TO EXPERIMENT WITH LANGUAGE. CELEBRATE THEIR SUCCESSES,
NO MATTER HOW SMALL, AND CONTINUE TO PROVIDE A RICH LINGUISTIC MODEL. THIS PATIENT AND ENCOURAGING APPROACH IS
VITAL FOR NURTURING THEIR DEVELOPING COMMUNICATION SKILLS.

W/HEN TO Seek PROFESSIONAL HELP

W/HILE EVERY CHILD DEVELOPS AT THEIR OWN PACE, THERE ARE TIMES WHEN SEEKING PROFESSIONAL HELP IS ESSENTIAL FOR A
CHILD NOT USING PHRASES. EARLY INTERVENTION CAN MAKE A SIGNIFICANT DIFFERENCE IN A CHILD'S LONG-TERM COMMUNICATION
DEVELOPMENT AND OVERALL WELL-BEING. UNDERSTANDING WHEN TO CONSULT WITH EXPERTS ENSURES THAT ANY POTENTIAL
CONCERNS ARE ADDRESSED PROMPTLY AND EFFECTIVELY.

THE DECISION TO SEEK PROFESSIONAL GUIDANCE SHOULD BE BASED ON A COMBINATION OF DEVELOPMENTAL MILESTONES AND
ANY OBSERVED RED FLAGS. |[F YOU HAVE CONCERNS ABOUT YOUR CHILD'S LANGUAGE DEVELOPMENT, IT IS ALWAYS BEST TO ERR
ON THE SIDE OF CAUTION AND SEEK AN EXPERT OPINION. A PEDIATRICIAN IS TYPICALLY THE FIRST POINT OF CONTACT AND CAN
REFER YOU TO APPROPRIATE SPECIALISTS IF NEEDED.

THE PROFESSIONALS WHO CAN ASSIST INCLUDE SPEECH-LANGUAGE PATHOLOGISTS (SLPS), AUDIOLOGISTS, AND
DEVELOPMENTAL PEDIATRICIANS. THESE EXPERTS HAVE THE KNOWLEDGE AND TOOLS TO ACCURATELY ASSESS A CHILD'S
COMMUNICATION SKILLS, IDENTIFY ANY UNDERLYING ISSUES, AND DEVELOP A TAILORED INTERVENTION PLAN TO SUPPORT THEIR
PROGRESS.

CONSULTING A PEDIATRICIAN

THE PEDIATRICIAN IS OFTEN THE FIRST PROFESSIONAL TO CONSULT WHEN PARENTS NOTICE A CHILD NOT USING PHRASES OR
EXHIBITING OTHER DEVELOPMENTAL CONCERNS. PEDIATRICIANS ARE TRAINED TO MONITOR A CHILD'S OVERALL GROWTH AND
DEVELOPMENT, INCLUDING THEIR SPEECH AND LANGUAGE MILESTONES. THEY CAN CONDUCT A PRELIMINARY ASSESSMENT DURING
REGULAR WELL-CHILD VISITS.

DURING THESE VISITS, THE PEDIATRICIAN WILL ASK ABOUT THE CHILD’'S COMMUNICATION ABILITIES, INCLUDING VOCABULARY
SIZE, THE USE OF GESTURES, AND ANY OBSERVED DELAYS. THEY WILL COMPARE THE CHILD'S PROGRESS AGAINST ESTABLISHED
DEVELOPMENTAL CHARTS AND CAN IDENTIFY POTENTIAL SIGNS THAT WARRANT FURTHER INVESTIGATION. |T IS CRUCIAL FOR
PARENTS TO BE OPEN AND HONEST ABOUT THEIR OBSERVATIONS AND CONCERNS DURING THESE APPOINTMENTS.

|F THE PEDIATRICIAN SUSPECTS A POSSIBLE SPEECH OR LANGUAGE DELAY, OR ANOTHER DEVELOPMENTAL ISSUE, THEY WILL
TYPICALLY REFER THE FAMILY TO SPECIALISTS SUCH AS A SPEECH-LANGUAGE PATHOLOGIST OR AN AUDIOLOGIST. THIS
REFERRAL IS A CRITICAL STEP IN ACCESSING MORE IN-DEPTH ASSESSMENT AND SUPPORT FOR THE CHILD.



THe RoLE oF A SPEECH-LANGUAGE PATHOLOGIST

A SPEECH-LANGUAGE PATHOLOGIST (SLP), OFTEN REFERRED TO AS A SPEECH THERAPIST, IS THE PRIMARY PROFESSIONAL WHO
ASSESSES AND TREATS SPEECH AND LANGUAGE DISORDERS. |F A CHILD IS NOT USING PHRASES AT THE EXPECTED AGE, AN SLP
CAN PROVIDE A COMPREHENSIVE EVALUATION OF THEIR COMMUNICATION SKILLS.

THE EVALUATION CONDUCTED BY AN SLP TYPICALLY INVOLVES OBSERVING THE CHILD'S PLAY AND INTERACTION,
ADMINISTERING STANDARDIZED LANGUAGE TESTS TO ASSESS BOTH RECEPTIVE AND EXPRESSIVE LANGUAGE, AND GATHERING
INFORMATION FROM PARENTS. THIS DETAILED ASSESSMENT HELPS TO PINPOINT THE SPECIFIC AREAS WHERE THE CHILD MAY BE
EXPERIENCING DIFFICULTIES, SUCH AS VOCABULARY DEVELOPMENT, SENTENCE FORMATION, OR THE PRAGMATIC (SOCIAL) USE OF
LANGUAGE.

BASED ON THE ASSESSMENT FINDINGS, THE SLP WILL DEVELOP AN INDIVIDUALIZED INTERVENTION PLAN. THIS PLAN MIGHT
INVOLVE DIRECT THERAPY SESSIONS, RECOMMENDATIONS FOR STRATEGIES TO USE AT HOME, AND COLLABORATION WITH
PARENTS AND EDUCATORS. THE SLP’S EXPERTISE IS INVALUABLE IN GUIDING CHILDREN TOWARDS DEVELOPING EFFECTIVE
COMMUNICATION SKILLS, INCLUDING THE USE OF PHRASES.

IMPORTANCE OF EARLY INTERVENTION

THE PRINCIPLE OF "EARLY INTERVENTION” IS PARAMOUNT WHEN ADDRESSING DEVELOPMENTAL DELAYS, INCLUDING CHALLENGES
WITH PHRASE USE. RESEARCH CONSISTENTLY SHOWS THAT THE EARLIER A CHILD RECEIVES SUPPORT, THE GREATER THE
POTENTIAL FOR POSITIVE OUTCOMES. Y OUNG CHILDREN'S BRAINS ARE HIGHLY ADAPTABLE, MAKING THEM MORE RECEPTIVE TO
LEARNING AND MAKING GAINS.

ADDRESSING A LANGUAGE DELAY EARLY CAN PREVENT |T FROM IMPACTING OTHER AREAS OF DEVELOPMENT, SUCH AS ACADEMIC
SUCCESS, SOCIAL RELATIONSHIPS, AND SELF-ESTEEM. BY PROVIDING TARGETED SUPPORT AND STRATEGIES AT A CRUCIAL
DEVELOPMENTAL WINDOW , INTERVENTION CAN HELP BRIDGE THE GAP BETWEEN THE CHILD’S CURRENT ABILITIES AND AGE-
APPROPRIATE EXPECTATIONS.

EARLY INTERVENTION SERVICES CAN INCLUDE SPEECH THERAPY, OCCUPATIONAL THERAPY, AND OTHER DEVELOPMENTAL SUPPORT
TAILORED TO THE CHILD'S SPECIFIC NEEDS. THESE SERVICES ARE OFTEN PROVIDED IN A PLAY-BASED SETTING, MAKING LEARNING
ENJOYABLE AND EFFECTIVE FOR THE CHILD. PARENTS ARE ALSO EMPOWERED WITH STRATEGIES TO CONTINUE SUPPORTING THEIR
CHILD'S PROGRESS AT HOME, BECOMING ACTIVE PARTICIPANTS IN THEIR CHILD'S DEVELOPMENT.

THE RoLE oF PLAY IN LANGUAGE DEVELOPMENT

PLAY IS NOT JUST A RECREATIONAL ACTIVITY FOR CHILDREN; IT IS A FUNDAMENTAL VEHICLE FOR LEARNING AND DEVELOPMENT,
ESPECIALLY IN THE REALM OF LANGUAGE. W/HEN A CHILD IS NOT USING PHRASES, INCORPORATING PLAY-BASED STRATEGIES CAN
BE AN INCREDIBLY EFFECTIVE WAY TO ENCOURAGE THEIR COMMUNICATION SKILLS. PLAY PROVIDES A NATURAL AND MOTIVATING
CONTEXT FOR CHILDREN TO EXPERIMENT WITH WORDS, PRACTICE NEW VOCABULARY, AND LEARN HOW TO STRING WORDS
TOGETHER.

THROUGH PLAY, CHILDREN ENGAGE IN PRETEND SCENARIOS, SOLVE PROBLEMS, AND INTERACT WITH OTHERS, ALL OF WHICH
REQUIRE AND FOSTER LANGUAGE DEVELOPMENT. THE SPONTANEOUS NATURE OF PLAY ALLOWS CHILDREN TO USE LANGUAGE IN
MEANINGFUL WAYS, MAKING THE LEARNING PROCESS ENJOYABLE AND LESS PRESSURED. THIS INTRINSIC MOTIVATION IS KEY TO
SUSTAINED PROGRESS.

PARENTS AND CAREGIVERS CAN STRATEGICALLY USE DIFFERENT TYPES OF PLAY TO TARGET SPECIFIC LANGUAGE GOALS. By
UNDERSTANDING HOW PLAY FACILITATES LANGUAGE ACQUISITION, THEY CAN CREATE ENRICHING EXPERIENCES THAT NATURALLY
LEAD TO INCREASED PHRASE USAGE AND OVERALL COMMUNICATION COMPETENCE.



INTERACTIVE PLAY AND COMMUNICATION

INTERACTIVE PLAY IS A CORNERSTONE OF LANGUAGE DEVELOPMENT. |T INVOLVES ENGAGING WITH ANOTHER PERSON, SUCH AS A
PARENT, SIBLING, OR PEER, IN A SHARED ACTIVITY. THIS RECIPROCAL INTERACTION PROVIDES A DYNAMIC ENVIRONMENT FOR
LANGUAGE LEARNING. WHEN CHILDREN PARTICIPATE IN INTERACTIVE PLAY, THEY ARE CONSTANTLY EXPOSED TO LANGUAGE
MODELS AND ARE ENCOURAGED TO RESPOND AND CONTRIBUTE VERBALLY.

DURING INTERACTIVE PLAY, OPPORTUNITIES ABOUND FOR A CHILD TO EXPRESS NEEDS, DESIRES, AND OBSERVATIONS. FOR
EXAMPLE, DURING A GAME OF BUILDING BLOCKS, A CHILD MIGHT POINT AND SAY “BLOCK,” AND THE PARENT CAN RESPOND W/ITH
“Yes, ANOTHER BLOCK!” OrR “PUT THE RED BLOCK ON TOP.” THIS BACK-AND-FORTH EXCHANGE, OF TEN REFERRED TO AS SERVE
AND RETURN,"” IS CRUCIAL FOR BUILDING CONVERSATIONAL SKILLS AND VOCABULARY, EVENTUALLY LEADING TO PHRASE
FORMATION.

ACTIVITIES LIKE PEEK-A~BOO, ROLLING A BALL BACK AND FORTH, OR PLAYING WITH DOLLS OR ACTION FIGURES ALL ENCOURAGE
TURN-TAKING, IMITATION, AND THE USE OF SIMPLE LANGUAGE. THESE ENGAGING INTERACTIONS HELP CHILDREN UNDERSTAND THE
SOCIAL ASPECT OF COMMUNICATION AND THE POWER OF USING WORDS TO CONNECT WITH OTHERS, PAVING THE WAY FOR THEM
TO USE PHRASES.

UsING Toys To PROMOTE LANGUAGE

TOYS CAN BE POWERFUL TOOLS FOR PROMOTING LANGUAGE DEVELOPMENT, ESPECIALLY FOR CHILDREN WHO ARE NOT YET USING
PHRASES. THE KEY IS TO CHOOSE TOYS THAT ENCOURAGE INTERACTION AND LANGUAGE USE. SIMPLE, OPEN-ENDED TOYS OFTEN
PROVIDE THE MOST OPPORTUNITIES FOR CREATIVE PLAY AND COMMUNICATION.

HERE ARE SOME EXAMPLES OF HOW TOYS CAN BE USED TO PROMOTE LANGUAGE:

¢ DoLLS AND STUFFED ANIMALS: THESE CAN BE USED FOR PRETEND PLAY, ALLOWING CHILDREN TO PRACTICE NAMING BODY
PARTS, ACTIONS (E.G., “SLEEP,” "EAT"), AND SIMPLE PHRASES RELATED TO CARETAKING (“Go NIGHT-NIGHT,” “HAVE A
"
DRINK").

1" 1" 1"
o Tov VeHicLes: CARS, TRUCKS, AND TRAINS CAN BE USED TO PRACTICE SOUNDS (E.G., “VrRooM!”), acTions (e.G., “Go
FAST,” "STor”), AND DESCRIPTIVE WORDS (E.G., “BIG TRUCK,” “RED CAR”).
* BUILDING BLOCKS: THESE ENCOURAGE NAMING COLORS, SHAPES, AND SIZES, AS WELL AS USING SPATIAL TERMS (E.G.,
“ON Tor,” “NexT TO"). THEY ALSO PROVIDE OPPORTUNITIES FOR REQUESTING SPECIFIC BLOCKS (”| WANT THE BLUE
"
ONE").

® PLAY KITCHEN AND FooD ToYs: THESE ALLOW FOR PRETEND COOKING, SERVING, AND EATING, WHICH INVOLVES NAMING
FOODS, ACTIONS, AND SIMPLE REQUESTS (“MoRe JUICE,” “YUMMY DINNER”).

W/HEN PLAYING WITH YOUR CHILD, NARRATE THEIR ACTIONS AND YOUR OWN. ASK SIMPLE QUESTIONS THAT ENCOURAGE THEM
TO RESPOND, EVEN IF IT'S WITH A SINGLE WORD OR GESTURE INITIALLY. THE GOAL IS TO CREATE A FUN, ENGAGING EXPERIENCE
WHERE LANGUAGE IS NATURALLY INTEGRATED INTO THE PLAY.

THe Power oF READING ALouD

READING ALOUD TO A CHILD IS ONE OF THE MOST EFFECTIVE WAYS TO BOOST THEIR LANGUAGE DEVELOPMENT AND ENCOURAGE
THEM TO USE PHRASES. BOOKS EXPOSE CHILDREN TO A RICH VARIETY OF VOCABULARY, SENTENCE STRUCTURES, AND
NARRATIVE STYLES THAT THEY MIGHT NOT ENCOUNTER IN EVERYDAY CONVERSATION. EVEN BEFORE A CHILD CAN SPEAK IN
PHRASES, THEY ARE ABSORBING LANGUAGE PATTERNS THROUGH LISTENING.



\\/HEN READING, ENGAGE THE CHILD BY POINTING TO PICTURES, ASKING SIMPLE QUESTIONS (“\WHAT IS THE DOG DOING?”), AND
ENCOURAGING THEM TO NAME OBJECTS OR ACTIONS. REPETITIVE BOOKS ARE PARTICULARLY BENEFICIAL, AS THEY HELP CHILDREN
LEARN AND ANTICIPATE PHRASES AND WORDS. THE RHYTHM AND RHYME FOUND IN MANY CHILDREN'S BOOKS ALSO CONTRIBUTE
TO PHONOLOGICAL AWARENESS, A CRUCIAL PRECURSOR TO SPEECH DEVELOPMENT.

MAKE READING A REGULAR, ENJOYABLE PART OF YOUR ROUTINE. CUDDLE UP WITH YOUR CHILD AND LET THEM EXPLORE THE
PAGES. THE SHARED EXPERIENCE OF READING FOSTERS A POSITIVE ASSOCIATION WITH BOOKS AND LANGUAGE, CREATING A
STRONG FOUNDATION FOR THEIR EXPRESSIVE COMMUNICATION SKILLS, INCLUDING THE ABILITY TO FORM AND USE PHRASES.

QI AT WHAT AGE SHOULD | EXPECT MY CHILD TO START USING T\WO-WORD PHRASES?

A: TYPICALLY, CHILDREN BEGIN TO COMBINE TWO WORDS INTO SIMPLE PHRASES AROUND 18 TO 24 MONTHS OF AGE.
HO\X/EVER, THIS IS AN AVERAGE, AND SOME CHILDREN MAY START SLIGHTLY EARLIER OR LATER. IT'S MORE IMPORTANT TO LOOK
AT THE OVERALL PATTERN OF LANGUAGE DEVELOPMENT.

QI IS IT NORMAL FOR MY CHILD TO UNDERSTAND MORE THAN THEY CAN SAY?

A: YES/ IT IS VERY COMMON FOR A CHILD'S RECEPTIVE LANGUAGE (UNDERSTANDING) TO BE MORE ADVANCED THAN THEIR
EXPRESSIVE LANGUAGE (SPEAKING). MANY CHILDREN UNDERSTAND WORDS AND SIMPLE INSTRUCTIONS LONG BEFORE THEY CAN
CONSISTENTLY USE THOSE WORDS IN PHRASES OR SENTENCES.

Q: MY CHILD USES GESTURES TO COMMUNICATE; DOES THAT MEAN THEY DON'T NEED TO
SPEAK IN PHRASES?

A: GESTURES ARE A VITAL PART OF EARLY COMMUNICATION AND A POSITIVE SIGN THAT YOUR CHILD IS TRYING TO
COMMUNICATE THEIR NEEDS. HO\X/EVERI AS CHILDREN DEVELOP, THE GOAL IS FOR THEM TO TRANSITION TO USING SPOKEN W ORDS
AND PHRASES TO EXPRESS THEMSELVES MORE EFFECTIVELY AND COMPREHENSIVELY.

Q: WHAT ARE SOME SPECIFIC PHRASES | CAN MODEL FOR MY CHILD?

A: YOU CAN MODEL PHRASES LIKE “MORE MiLK,” “MY TURN,” “WANT cookie,” “Go ouTsIpg,” “BYE-BYE CAR,” “THANK You,”
AND “HELLO.” FOCUS ON FUNCTIONAL PHRASES THAT ARE RELEVANT TO YOUR CHILD'S DAILY EXPERIENCES AND DESIRES.

Q: SHOULD | CORRECT MY CHILD IF THEY SAY SOMETHING INCORRECTLY WHEN TRYING
TO FORM A PHRASE?

A: DIRECT CORRECTION CAN SOMETIMES DISCOURAGE CHILDREN. INSTEAD, IT'S MORE EFFECTIVE TO USE EXPANSION. FOR
EXAMPLE, IF YOUR CHILD SAYS “DOGGY RUN,” YOU CAN EXPAND BY SAYING, “YES, THE DOGGY IS RUNNING!” THIS MODELS THE
CORRECT STRUCTURE WITHOUT DIRECT CORRECTION.

QZ MY CHILD IS VERY SHY AND RARELY SPEAKS TO STRANGERS. DOES THIS AFFECT
THEIR PHRASE USAGE?

A: SHYNESS CAN IMPACT A CHILD'S WILLINGNESS TO SPEAK, ESPECIALLY IN NEW OR UNFAMILIAR SITUATIONS. WHILE IT'S
IMPORTANT TO SUPPORT THEIR COMFORT, ENCOURAGING COMMUNICATION IN FAMILIAR, LOW ~PRESSURE ENVIRONMENTS IS KEY.
CONSISTENT MODELING AND POSITIVE REINFORCEMENT AT HOME CAN BUILD THEIR CONFIDENCE.



QZ ARE THERE ANY SPECIFIC DEVELOPMENTAL DISORDERS ASSOCIATED WITH A LACK OF
PHRASE USAGE?

A: A DELAY IN USING PHRASES CAN SOMETIMES BE AN EARLY INDICATOR OF VARIOUS DEVELOPMENTAL CONDITIONS, INCLUDING
SPEECH AND LANGUAGE DELAYS, AUTISM SPECTRUM DISORDERI OR DEVELOPMENTAL LANGUAGE DISORDER. THIS IS WHY A
PROFESSIONAL EVALUATION IS IMPORTANT IF CONCERNS PERSIST.

Q: How MUCH SCREEN TIME IS TOO MUCH WHEN IT COMES TO A CHILD NOT USING
PHRASES?

A: EXCESSIVE SCREEN TIME CAN LIMIT OPPORTUNITIES FOR INTERACTIVE LANGUAGE LEARNING. \W/HILE EDUCATIONAL CONTENT
CAN BE BENEFICIAL, IT SHOULD NOT REPLACE FACE-TO-FACE INTERACTIONS, READING, AND PLAY. MOST EXPERTS RECOMMEND
LIMITING SCREEN TIME FOR TODDLERS AND PRESCHOOLERS.
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